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Exercise (1)
If you were to further describe the scenes below, how would you do that?
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Exercise (2)

Express your response to the picture below and feel free to write in whatever length
and format you wish!
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Exercise (3)
Tell the class about your first impression reading the excerpt below.
The night seemed to have reached its middle point of intensity and the darkness was
now much darker than before. My brain was brimming with half-formed ideas of the
most far-reaching character but I repressed them firmly and determined to confine
myself wholly to finding the bicycle and going home at once. I reached the
embrasure of the gateway and moved about it gingerly, stretching forth my hands
into the blackness in search of the reassuring bars of my accomplice. At every move
and reach I either found nothing or my hand came upon the granite roughness of the
wall. An unpleasant suspicion was dawning on me that the bicycle was gone. |
started searching with more speed and agitation.

Now answer these questions:

Can you give evidence from the excerpt to support your initial views?

Think about the most significant style marker of the text. Do you think this
property of style, no matter how unconsciously, affected your first impression?

Finally, translate the excerpt into Persian. As you translate, make a list of
translation challenges that you confront and possible solutions that you can think of.
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In this translation task, you will read a short story by Virginia Woolf named
Kew Gardens (1917). The story first appeared in a hand bound edition of twenty-
four pages that Woolf published herself at the Hogarth Press. It was eventually
collected with her other experimental short prose pieces written between 1917 and
1925, available as 4 Haunted House. Find the story in a library, bookstore or on the
Internet. Then, go through the following steps that are provided to guide you how to
deal with a translation task of this type.
Please note that some of the steps include a question, which is then followed
by another question inviting you to contemplate on the issue from the standpoint of a
translator. Also, as you are going through the steps, you may feel that you need to
reflect more on an issue before giving a definite answer. No worries! The steps have,
in fact, been organized in a way that each upcoming step will shed more light on the

earlier one(s); thus, you can reconsider each later when more thematic and stylistic
intricacies are revealed.
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PRE-TRANSLATION ACTIVITIES
Step ONE- Read the story in its entirety. Remember that you may need to
read more than once or at times you may feel the need to return to some parts to get
a richer picture of the story.

Step TWO- Now share your understanding of the story with your classmates,
and, in return, listen to their accounts.
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Step THREE- Describing the story, you have certainly realized that there is

not a clear plot line. In fact, it might be better to think of Kew Gardens not so much
as a story in the traditional sense. Then, what is so engaging about it?

En-Fa

Do you think this type of non-traditional plot structure could be challenging

in translation?

Step FOUR- Since the story is not driven by a suspenseful plot, it can make it
a bit tedious to read at times. However, you have most probably found the beauty of
Woolf’s prose and the precision of her descriptions as good incentives to encourage
reading, have you not? Consider Woolf’s descriptions of the natural world, for
instance; what kind of language is used in paragraphs representing nature?

En-Fa

Looking at the first paragraph of the story, for instance, from the lens of a

translator, what linguistic challenges do you estimate on the way to translate this
paragraph and other similar ones?
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Step FIVE- You have noticed that the story begins to feel like a complex
painting. In fact, Woolf’s work is often compared to that of the Impressionist school
of painters. The dappled effect of light and shade is, for instance, one technique used
by the Impressionists. Look at the following short excerpt taken from the story and
see how the same effect has been produced:

“They walked on the past the flowerbed, now walking four abreast, and soon
diminished in size among the trees and looked half transparent as the sunlight and
shade swam over their backs in large trembling irregular patches.”

What do you think Woolf reinforces through the use of this effect? You can
postpone answering this question until better understanding is reached.

En-Fa

Would it be a challenging task to reproduce the features of an impressionistic
piece of prose in Persian? Do a small investigation about the features of the
impressionistic style, then share your findings and ideas with the class.

Step SIX- An immensely observant and curious tone is displayed within the
story particularly when the narrator describes every feature and change of the scene.
Also, a sense of awe and amazement arises when the narrator details the natural
beauty of the scene. Go through the story again and find paragraphs where the
narrative is overtaken by either of the tones. Remembering that tone is achieved
through word choice (diction), sentence construction and word order (syntax),
imagery and point of view, among others, analyze the selected paragraphs to see
how these elements have set the tone in Kew Gardens.
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Step SEVEN- From the standpoint of Shkolovsky, a formalist critic, “the
technique of art is to make objects unfamiliar, to make forms difficult, to increase
the difficulty and length of perception because the process of perception is an
aesthetic end in itself and must be prolonged.” In your opinion, does Kew Gardens
also echo this view of art?

If you have identified traces of art in its modernist definition — largely driven
from formalist aesthetics — in Kew Gardens, how do you think the above sentence
could guide you with your translation of the story?
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TRANSLATION

Translate the story from the beginning to the point where two men — one young, the
other old — appear by the flowerbed. Bring your translation to the class, justify your
translation choices and consider your classmates’ and instructor’s comments for
improving your work.
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POST-TRANSLATION ACTIVITIES

Step ONE- The story takes place in Kew Gardens, a botanical garden in
south-west London. Do an image search on Google to get a better view of the story’s
setting. Did you conjure up the same scenes in your mind as you were reading the
story?

Step TWO- Reading the opening paragraph of the story, our senses are
heightened and everything seems extraordinarily real and intense; adjectives play a
great role in the creation of this atmosphere. Enumerate the adjectives used in the
first paragraph and identify the type each of them belongs to. Then, take a look at
your translation of the same paragraph; have you been able to create the same
visionary moment in your translation? Discuss the gains and losses of your
translation with your classmates.
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Step THREE- The narrative is highly elaborate in its prose structure; there is
a tendency toward long sentences and ornate language. What effect do you think this
kind of language has made on Woolf’s descriptions of characters and the larger
setting? How important is it to keep the same stylistic tendency? How would you
link what you read in step SEVEN above to the idea inherent in this question?

Step FOUR- Considering what you learnt by analyzing the tone of the story
(in step SIX above), do you think your translation has also lent the narrative an alert,
amazed quality? Choose one such excerpt and discuss the gains and losses of your
translation with your classmates.

Step FIVE- The story includes mainly long paragraphs. Can you link this
textual feature to any thematic issues discussed so far? How does paragraphing look
like in your translation?

Step SIX- How do punctuation marks work in the story? For instance, what
function do quotation marks serve? How about exclamation marks? Can you find
any? Considering the fact that the story reveals the emotions of characters, is it not
strange that no exclamation mark can be found throughout the text? Discuss these
with your classmates and find reasonable solutions for their translations.
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REFLECTION

Doing the task, you practically understood that reading Woolf is a difficult, slow and
demanding process; it is so challenging that one cannot help re-reading the story.
Along the way, you became familiar with her descriptive, grandiose style and
confronted the challenge of translating such a style into Persian. Thus, the challenge
is indeed a real one, even for the experts. For instance, Tim Parks, an Associate
Professor of Literature and Translation, a translator and an author of many novels
and works of nonfiction, believes that Kew Gardens is difficult to translate because
it appears as “a thing made of language.” Link this idea to your translation
experience in the task and discuss it. In your discussion, outline some of the main
considerations that can facilitate the process of translating such a text.
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PROJECT

Woolf’s careful description of characters and the natural setting in Kew Gardens—
as in descriptions of the realist genre—makes us see the hidden beauty of any given
moment in life. However, it is only a part of the whole picture; the story is in fact
best described with the category of modernist literature. Although, at some points in
the task, references were made to this key point about Woolf and her writing style
(as in steps FIVE and SEVEN from pre-translation activities), this project will guide
you to discover further thematic and stylistic features; the result will eventually be
helpful in assessing the effect that such a comprehensive analysis would have on the
quality of your translation. For this purpose, a number of guiding questions have
been raised in the following categories to provide you with some clear hints to start

out the analysis:
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The story’s beginning and ending

Considering the impression you get by reading the story, what do you think
Woolf has meant to achieve by choosing Kew Gardens as the title?

Woolf in the final sentence of the story reminds us that this lovely garden
scene occurs in the midst of city life; does it have any implications?

The story’s themes

We find all characters in the story isolated at various points; what do you
think Woolf means to emphasize?

How does the story represent female characters? Do they have anything to
do with Woolf’s feminist themes in this story?

How does nature affect the characters’ moods, thoughts and behavior?

What references are made in the story to remind us that the characters are
living in a period of tremendous modernization?

The story’s symbols

What is significant about the snail? Does it carry any symbolic meaning?
How about the dragonfly, square silver shoe buckle, parasol, flowers, and
the gardens?

The story’s narrative

Do an investigation to see how stream of consciousness works in the story.

Considering the questions above, you became more engaged in the story, and
can now reflect on and analyze it in greater depth. You might even be able to add
more questions to the categories listed above or, taking into account other aspects of
the story, you might create new categories. After this brainstorming stage, organize
your responses to draw an outline of the analysis. Now, go through your translation
of the story that you completed in the task and make revisions if/where necessary.
Then, translate the rest of the story with the knowledge that you gained in the
analysis stage. Remember that you expanded your stylistic analysis of the story
(from an exclusive consideration of the story’s descriptive features to a more
inclusive analysis of the story) to examine its effect on the quality of your
translation. With this in mind, write an essay of at least 1000 words reporting the
results of your analysis.

Consider the following points before starting the project:
(1) Form groups made up of three or four members.
(2) Select one member who is ready to dedicate more time, energy and even
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expertise to the work to become the project manager.
(3) Divide responsibilities among members depending on their interest and
abilities.
(4) Submit the reports of scheduling and activities to the instructor and
check your progress with him/her.
(5) Hold discussion sessions with your group members at intervals.
(6) Submit your typed, polished work to the project manager.
(7) The project manager should submit the work together with a report of
what the group did in completing the project to the instructor.
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